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ABSTRACT

Assessing Perception of Risk of Sexual Assault at a Border Region University (May 2018)

Mary Lisa McKinnon, A.A., Austin Community College
B.A., Texas A&M International University

Co-Chairs of Advisory Committee:

Dr. John C. Kilburn
Dr. Alexis J. Harper

It is important to recognize the sociological contexts for understanding why sexual
assault is an ongoing problem in society. There are important implications for major institutions
with regards to sexual assault reporting and victimization. The stigma associated with
victimization, marginalized populations who feel blamed for their victimization, and outdated
attitudes about sexual assault all affect reporting and policy. This research will conduct a study
on resources, reporting, and perceived personal safety and the effect of risk associated with
sexual assault on college and university campuses. By using data that was collected through a
survey, information was collected from a border region university about sexual assault, sexual
misconduct, reporting procedures, student’s knowledge of resources, and student’s perception
on safety at their university.
This study will focus primarily on risk reduction through information dissemination and
encouraging the reporting of sexual assault. Quantitative research was conducted to evaluate if
reporting sexual assault incidents and available resources would increase or decrease the
student’s perceived personal risks on college and university campuses. Independent variables
included resources, reporting, and personal safety on college and university campuses. The
dependent variable is college students’ perceived risk of sexual assault. The control variables
are age, race, gender, sexual preference, and relationship status.
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From an applied point of view, results may potentially lead to a change in how colleges
and universities inform students who have been sexually assaulted about available resources,
and create more long-term educational programs that will prioritize the increase of campus
awareness of sexual victimization. From an academic point of view, the results of this study
inform the sociological conversation with regards to the impact of marginalized statuses (e.g.
females and males) and stigmatized statuses (e.g., homosexual orientation and heterosexual
orientation) on the risk of sexual assault victimization, and how these same statuses reduce or
increase the impact of knowledge, resources, and reporting practices in relation to sexual
assault victimization. Ultimately, this study seeks to empower people in marginalized, and in
stigmatized statuses whether these discounted social positions are in terms of religious
preference, sexual orientation, political views, age, gender, and social class.

Keywords: sexual assault, risk, reporting, resources, personal safety, college, university,
marginalized status, stigmatized status.
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INTRODUCTION
Every semester, students attend colleges and universities, anxious to experience new
adventures and gain knowledge to enhance their future endeavors. One experience that will
affect nearly 25 percent of women is becoming a victim of sexual assault (Nasta, Shah,
Brahmanandam, Richmann, Wittels, Allsworth, and Boardman 2005). Sexual victimization is an
incident when one person attempts to engage in sexual behavior with another against their will
by using coercion, physical force, or psychological influence (Nasta et al. 2005).
Langston and Sinozich (2014) show national data that indicate that between the years of
1995 – 2013, victimization among females aged 18 to 24 experienced the highest number of
reported rapes.

These victims were identified as students who were enrolled in colleges,

universities or vocational colleges or as nonstudents. In 2015, data from the Bureau of Justice
Statistics’ National Crime Victimization Survey indicated that 431,840 rapes were reported
committed against individuals aged 12 or older in America (Truman and Morgan 2016).
According to the Rape, Abuse & Incest National Network (RAINN), it is estimated that every 98
seconds someone is raped in America (RAINN 2016). Evidence indicates that one out of every
three females and one out every six males have been the victim of an attempted or completed
rape during their lifetime (RAINN 2016).
By law, courts have ruled that colleges and universities have two distinct duties to their
students (1) to warn students about known risks and (2) provide students with adequate security
protection (Fisher, 1995). Colleges and universities are expected to periodically evaluate their
methods of information distribution, educational material regarding the prevention of sexual
victimization, and the resources available for victims of sexual assault. Most campuses have
seen an increase in the implementation of sexual assault risk-reduction and prevention
programs for students attending their school. Some programs having proven to be more
__________
This thesis follows the model of Sociology of Education.
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successful than others, however, even those programs that have not been as successful have
aided in the increase of sexual victimization awareness (Gidycz, Rich, Orchowski, King, and
Miller 2006).
This thesis observes the nature of campus sexual assault risk-reduction and prevention
programs through a sociological lens. I seek to demonstrate the impact of these programs to
various segments of the student population. Martin (2016: 31) states, “Although sociologist
abandoned the study of rape, psychologist, medical/health researchers, sports scholars, legal
scholars, criminologists, and journalists continued to focus on it. A great deal of their efforts
sought to identify qualities of a potential or likely rapist, for example, attitudes or beliefs about
women, sex and sexuality”. This thesis brings the sociological perspective into view by
analyzing campus structures that have developed in response to federal mandates as well as
perceived best practices in campus safety and student counseling. In addition to compliance
with policies, campuses may attempt to adopt more environmental and social conditions that are
related to a relative decrease in rapes (Michalski 2015). It is evident, that information regarding
sexual assault on college and university campuses has been well documented.

Still, the

number of sexual assaults on college and university campuses continue to rise every year.
Researchers in the field of Sociology were once interested in the subject, however, the interest
peaked and since then, this has not received the needed attention (Martin 2016).
This study surveys students from a mid-sized regional university to assess their
knowledge about campus programs as well as to address the individual and institutional
considerations of sexual assault. The focus of this research will be to determine if colleges and
universities are providing victims of sexual assault with the necessary information about
available resources and decreasing the fear and stigmatization about reporting sexual assault
incidents. This research will include independent variables that influence student’s perceptions
of personal safety and reduce fears after being victimized by a sexual assault. The independent
variables in this analysis include: resources, reporting, and personal safety.
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The hypothesis is: Increased knowledge of resources, improved reporting
procedures, and improved perceptions of personal safety will lead to a decrease in
perceptions of risk of sexual assault on college and university campuses. The goal is to
identify resources, reporting procedures, and safety measures that will aid in the increase of
reporting sexual assaults through risk-reduction programs. If there is a statistically significant
effect between the independent and dependent variables, then it can be concluded in this
research that improving knowledge of resources availability and reporting procedures can
improve personal safety and decrease students’ perceptions of risks on college and university
campuses. This study will evaluate if the available resources and information provided by
colleges and universities have either aided or hindered the perception of risk of sexual assault.
Then, new policies may be implemented on college and university campuses which focus on
providing information about resources for victims, reporting procedures after a sexual assault,
and improved safety measures which will decrease fear of victimization and encourage support
for victims.
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LITERATURE REVIEW
What is sexual assault?
Sexual assault is the second most feared crime by women, with murder being the first
most feared (Day 1994). In the United States, it is estimated that a sexual assault or rape
occurs every 46 seconds involving a woman of any age or race. Due to the nature of crime,
women are often reluctant to come forward and report the sexual assault. It is no surprise, that
women will often wait for days or even months to report the sexual assault (Plumbo 1995).
Women are more likely to exhibit changes in their behavior after experiencing a sexual assault,
adopting precautionary measures and diminishing their activities at work, school, and in leisure
participation. The emotional and psychological effects that a woman may endure after
experiencing a sexual assault may have a negative impact on how a woman perceives herself
in her community (Day 1994).
Men are also vulnerable to experience a sexual assault, however, men are less likely to
report if their sexual assault was committed by a member of the same sex or by a female.
Gender influence may contribute to the reasons why men do not report sexual assaults. It is
based on the belief that men will be perceived by others as weak and unable to defend
themselves; or that they may believe that that men do not fight with women (Felson and Pare
2005). Males are led to believe that men cannot be raped, this is explained in part because
most people do not have the knowledge in understanding the natural biological response of men
experiencing an erection or orgasm during the assault (Forsman 2017). Whatever the reason
is, men are faced with the fear of being shamed, so they chose not to report the assault (Felson
and Pare 2005).
A study of college students in 2009 revealed that about one in five females who were
enrolled as students were victims of completed or attempted rapes. Additionally, approximately
6.1 percent of males surveyed were also victims of completed or attempted rapes (Ali 2011;
Wade 2014). Casey and Nurius (2006) advised in their article that interest in sexual assaults

5

have been increasing, and this new interest has created controversial and conflicting statements
regarding what constitutes a sexual assault. Experts in sexual-violence have added to the
controversy by stating that these reports of sexual allegations have risen to epidemic
proportions (Casey and Nurius 2006).
It is necessary to consider the legal parameters and the definition of sexual assault.
According to the National Intimate Partner and Sexual Violence Survey the legal statue states,
“…sexual violence, which specifically mentions incidents in which the victim was unable to
provide consent due to drug or alcohol use; forced to penetrate another person; or coerced to
engage in sexual contact (including nonphysical pressure to engage in sex) unwanted sexual
contact (including forcible kissing, fondling, or grabbing); and noncontact unwanted sexual
experiences that do not involve physical contact,” (Langston and Sinozich 2014: 2). In 2013,
additional verbiage was included in the legal definition of rape to reflect the various forms of
sexual penetration, “Penetration, no matter how slight, of the vagina or anus with any body part
or object, or oral penetration by a sex organ of another person, without the consent of the
victim,” defines sexual assault (Uniform Crime Report 2013: 2). By incorporating a broader
range of what is considered sexual assault, Attorney General Holder hoped that the number of
reports would increase to correct the missing data of unaccounted sexual assaults that occur
(Uniform Crime Report 2013).

The National Sexual Violence Resource Center (NSVRC)

believes that sexual assaults are the least reported crimes, an estimated 63 percent of sexual
assaults are not reported (NSVRC 2012).
Historical significance of sexual assault
The recognition that sexual assault is a criminal act is fairly a new concept from the
twentieth century, however, the behavior has been recognized since the early 1600’s (Myers
2008). The system that was in place to serve as advocate for them often turn into an adversary.
The judicial system itself did not lend itself to be on the victim’s side, simply because to
prosecute an alleged perpetrator, it required the decision of the responding police officer and a
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prosecutor to determine if there was enough merit to continue with the case. Approximately half
of the rapes reported to authorities were rejected for further prosecution for not meeting their
criteria of conviction based on credibility (Ullian 2002).
Earlier studies conducted indicated that prosecutors would use the relationship status
between the victim and offender as a deciding factor in whether to pursue a criminal complaint.
Spohn, Beichner, Davis, and Holleran referenced Silberman’s Criminal Violence, Criminal
Justice (1978) by writing, “‘prosecutors distinguish between ‘real crimes’ – crimes committed by
strangers – and ‘junk (or garbage) cases’ in which the victim and the offender are acquainted. It
had been suggested that a prior relationship with the offender may cause the prosecutor to
question the truthfulness of the victim’s story and may lead the victim to refuse to cooperate as
the case moves forward” (Spohn et al. 2001: 3).
In the 1970’s, two factors lead the charge to change: first, the laws regarding reporting
suspected abuse had been expanded; and second, research had discovered evidence that
supported the fact that sexual abuse did have lasting harmful effects on victims (Myers 2008).
Independent studies conducted by David Finkelhor and Diana Russell indicated similar results
about college aged women and their experiences. Both studies concluded that approximately
25 percent of college females had previously been sexually assaulted as a child by a known
person or family member. College aged women who have been sexually assaulted are at risk
of being victimized again by future perpetrator’s (Myers 2008; Plumbo 1995; Gidycz et al. 2006).
In 1972, the U.S. Department of Education’s Office for Civil Rights was tasked to enforce
the Title IX of the Education Amendments of 1972. Title IX protects people from discrimination
based on sex in education programs or activities that receive federal finance assistance. Title
IX applies to all state and local educational facilities whose budget includes federal financial
assistance. Included were approximately 16,500 local school districts, 7,000 postsecondary
schools, charter schools, for-profit schools, vocational rehabilitation institutes, libraries, and
museums (U.S. Dept. of Edu. 1972 [revised 2015]).
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In 2011, the Assistant Secretary for Civil Rights, Russlynn Ali sent a “Dear Colleague”
letter to all educational institutions that were federally financed, and informed the institutions that
Title IX of the Education Amendment would now address the rising issue of sexual harassment
of students, which included acts of sexual violence. Ali explained that sexual harassment was a
form of sexual discrimination which was a prohibited act under Title IX. Ali advised institutions
that guidelines and options were to be implemented in regards to providing information to
students about the prevention, education, and resources that are available (Ali 2011).
The Jeanne Clery Disclosure of Campus Security Policy and Campus Crime Statistics
Act (Clery Act 20 U.S.C. 1092) was originally released under the Title II of the Student Right-toKnow and Campus Act of 1990 (P.L. 101-542). The Clery Act was formally known as the Higher
Education Amendment of 1998, and in the same year, it was renamed in memory of an 18-yearold Lehigh University student named Jeanne Clery, who was raped and murdered in her college
dorm room in 1986 by an unknown perpetrator (McCallion 2014)
The Clery Act was created with the intention to increase the accountability and
transparency of colleges and universities in how they reported the safety and security of
students attending the school. The Clery Act mandates that all institutions of higher learning
who were funded through the Higher Education Act Title IV financial assistance programs
release annual campus crime statistical reports (McCallion 2014). The Clery Act continued to
make amendments which increased the types of crime categories that were to be included in
the report (1998); it would provide the information of the state’s public sex offender registry
(2000); to have campuses develop and distribute a campus emergency response and
evacuation procedure; and to report bias-related hate crimes in an additional four categories
(2008) (McCallion 2014).
As with Title IX, which implemented guidelines and options about available resources,
the Clery Act also contained language pertaining to the available counseling resources. The
reauthorization of the Violence Against Women Act included language from the Campus Sexual
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Violence Elimination Act which required that reports include domestic violence, dating violence,
and stalking. The additional requirements mandated that institutes of higher learning implement
policies and programs to prevent sexual assault; include a statement on the standard of
evidence that will be used during an investigation; and to implement primary prevention
programs to provide awareness of sexual assault to both students and new employees
(McCallion 2014).
Additionally, the Violence Against Women Act requires that the students attending
institutes of higher learning will receive written notification about the available victim’s services
which could include counseling, advocacy, and legal advice. Victims’ rights will include the
modification of their living arrangements, classes, and work assignments. Victims also have the
right to know that sexual assaults may or may not be reported to law enforcement. The act also
requires that the designated officials who will be conducting investigations of sexual assault,
domestic violence, dating violence, or stalking be given annual training on either how to conduct
an investigation or given guidance to ensure that the victim remains safe (McCallion 2014).
What is the likelihood that a student will experience sexual assault?
Figure 1: Most victims are under 30

Campus sexual assault is a major concern for college and university administrators due
to the pervasive and social problems that are incurred. Campus sexual assaults have become
a concern to policy makers, researchers, and the public. Due to the increase of evidence
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gathered through studies conducted worldwide, research indicates that campus sexual assault
consistently reflects high rates of sexual victimization among college students.

Evidence

indicates that incidents described as sexual assault, range from unwanted fondling to completed
rape, and occur frequently on college campuses (Budd, Rocque, and Bierie 2017).
Research on sexual assault has discovered that women are victimized more often then
men, and assaults perpetrated by a stranger is a rare occurrence (Budd et al. 2017). From
1997 to 2013, statistics indicated that females between the ages of 18 to 24 experience higher
rates of rape and sexual assault than other female age groups (Langston and Sinozich 2014).
Fisher, Cullen, and Turner (2000) used data collected through the Sexual Experience Survey,
and based on a seven-month period, estimated that a sexual assault incident occurs at a rate of
35 per 1,000 female students. This may appear that the risk for a college female is low,
however, using the same data and extending the period to nine months, with a female campus
population of 10,000, then the results would be approximately 450 rapes involving 360 victims
during an average academic year. Indicating that sexual assaults are increasing, along with the
chances of repeated victimization (Fisher and Sloan 2003; Fisher, Cullen, and Turner 2000).
Fisher and et al. (2000) also completed a comparison study using the data from the Crime
Victimization Survey for all persons in the United States aged 20-24 and college aged students
of the same age. Evidence indicated that college students were five to seven times more likely
to experience a sexual assault as compared to non-students (Fisher and Sloan 2003).
Who is more likely to commit a sexual assault?
Society views sexual assaults committed by a stranger as a more serious and legitimate
allegation than a sexual assault committed by an acquaintance or romantic partner (Ullman,
Filipas, Townsend, and Starzynski 2006; Wade 2014). Feldberg (1997) described the changing
nature of sexual assaults, once a crime committed randomly by strangers has changed to a
crime often being committed by someone the victim knows. Date rapes, are sexual assaults
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committed by a known assailant who is intimately known by the victim, such as a close friend or
boyfriend (Feldberg 1997; Ullman et al. 2006; Wegner, Pierce, and Abbey 2014).
Studies indicated that 80 percent of women in the 19 – 24 age group were likely to have
known their offender prior to the assault (Langston and Sinozich 2014). Data collected by the
Department of Health and Human Services in 2011 indicated girls between the ages of 12 – 18,
showed that 80.8 percent of victims were known by their offenders. The crime reports supplied
by the State of Texas, reiterates the same, 41 percent of sexual assaults in Texas were
committed by boyfriends, family members, and family friends (Uniform Crime Reporting 2012).
Figure 2: Someone known to the victim

Available research on campus sexual assault has conceptualized that sexual assault is
committed by either a stranger or an acquaintance. Evidence indicates that the college and
university age victims who have reported an act of sexual assault, that the majority of the time,
the perpetrator is known to them. However, some sexual assaults are committed by someone
whom the victim had just met at a social event or gathering, thus, labeling this type of sexual
assault as an acquaintance or date rape would be incorrect, as the relationship between the
victim and perpetrator had not yet been determined (Ward, Chapman, Cohn, White, and
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Williams 1991). Some researchers have abandoned the stranger-acquaintance dichotomy and
have opted for a categorization of four types of rape on college campuses: (1) stranger: a
sexual assault committed by an unknown person, (2) party rape: the victim and perpetrator are
strangers, however, both parties share the same social situation, (3) acquaintance: the victim
and perpetrator have a relationship (e.g., friends, dorm mates, classmates), and (4) date rape:
which can range from the victim and perpetrator’s first date to boyfriend-girlfriend (Ward et al.
1991).
How do male perpetrators select their victims? A survey of men who acknowledged that
they had previously committed a sexual assault indicated that 5 percent of their victims were an
acquaintance, 4 percent were friends or coworkers, 33 percent were casually dating, and 58
percent were intimate partners (Wegner, Pierce, and Abbey 2014). Researchers have tried to
determine the psychological factors that motivate some males to commit sexual assaults. It is
believed that a small number of men are predisposed to commit sexual assaults. These men
often embody the character traits of serial rapists, carefully planning their assaults and choosing
victims (Wade 2014). Wade (2014: 19) states that college and university fraternities have a
created an accepted culture in which, “Rape-friendly contexts offer a target-rich haven for the
small percentage of individual men who are motivated to use force and coercion to attain sex”.
Reporting
Literature and data that could contribute to the overall understanding of campus sexual
assaults is either not readily available or lack pertinent information. The reports from police data
which is compiled into the National Incident-Based Reporting System rarely offer useful
information. Victims who do report campus sexual assaults are the exceptions as opposed to
being the common practice. It is estimated that only a minority, approximately 20 percent, of
college students report that they have been a victim of sexual assault to campus police or other
authorities (Budd et al. 2017). The under-reporting of sexual assaults on college and university
campuses has become a social problem. Students have begun social movements in the form of
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protests against university administrators demanding accountability. Students on college and
university campuses have accused officials of not taking sexual assault seriously (Derr 2014).
Often, women are victimized, however, most do not report the incident on campus
because they fail to recognize that the event is a rape or sexual assault, they are members of
marginalized groups or they feel that there is a lack of confidential outlets (Brubaker, Keegan,
Guadalupe-Diaz, and Beasley 2017). Men who have been victims of sexual assault often do
not report these incidents due to concerns regarding their own sexuality. Most men who have
been sexually assaulted were assaulted by a member of the same sex. Males who are
homosexual and have not openly admitted fear being outed, and heterosexual males fear that
their sexual identity will be challenged if the sexual assault was discovered (Forsman 2017).
Additional reasons for not reporting the incident include that victims do not necessarily
understand the definition of rape or sexual assault even though many have experienced a
significant amount of sexual aggression (Garrett-Gooding and Senter 1987).
The most common form of sexual assault among college age students is perpetrated by
an acquaintance rather than a stranger. The literature that is provided by colleges and
universities vary in length and content about what constitutes a sexual assault, however, the
majority of literature that is available to students does not aid the student in easily
understanding what happened to them is a crime (Hayes-Smith and Hayes-Smith 2009).
Early research indicates that universities and colleges have aided in the creation of a
sociocultural context which allowed and continues to allow students, specifically those
associated with college fraternities to normalize the use of coercion in sexual relations with
women (Martin and Hummer 1989).

An obstacle that may inhibit the reporting of sexual

assaults may be based on social class, power, and status from the perpetrators. The Greek
system found in colleges and universities tend to dominate the socialization often found among
college students by controlling the fraternity and sorority parties, and who may attend these
functions. Membership within the Greek organizations tends to be affiliated with students who
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come from a higher socioeconomic status. The campus hierarchy that is created tends to have
Greek life at the top of the social ladder, which results in having more power and prestige. The
subculture that is created by the Greek system makes it conducive for sexual assault to occur
with activities that condone and encourage sexual competition among Greek members. The
power that is inferred to members of the Greek system contributes to the underreporting of
sexual assault. The gender and lower socioeconomic status of a victim may lead them to
believe that in order to be accepted by a higher socioeconomic class, one is expected to accept
being sexually assaulted (Jozkowski and Wiersma-Mosley 2017).
It is highly unlikely to expect college students to avoid all social interactions and
situations. A high correlation of campus assaults which occur on and off campus are classified
as “party rape”. The U.S. Department of Justice defines party rape as a form of rape, “occurs at
an off-campus house or on – or – off-campus fraternity and involves…plying a woman with
alcohol or targeting an intoxicated woman,” (Armstrong, Hamilton, and Sweeney 2006: 484;
Wade 2014). The chances that the victim had previously known the perpetrator is highly likely.
A common activity among college age students is called “hooking up” which involves
some level of sexual activity, from kissing to sexual intercourse with a stranger or acquaintance.
Hooking up among college students is a way of releasing sexual tension without the expectation
of a long-term relationship (Wegner, Pierce, and Abbey 2014). Further confusing matters is the
students’ claim of the uncertain line between rape and casual sex hookups taking place on
campus (Swauger, Hysock-Witham, and Shinberg 2013; Reling, Barton, Becker, and Valasik
2017). Almost two-thirds of reported sexual assaults began consensual and then turned into a
sexual assault (Wegner et al. 2014). The existence of these activities only aid in furthering rape
myths among men and women who are eager to lay fault on the victim.
Another barrier that is in place for not reporting sexual assaults is based on sexualassault attitudes, specifically acceptance of rape myths. Unfortunately, there are rape myths
that indicate that the victim is solely to be blamed, in that it was the victim’s fault for being in a
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compromising situation with the perpetrator in the first place. Rape myths are generalized
beliefs about the victim and perpetrator suggesting that sexual assault did not occur or was
trivial in nature (Hayes-Smith and Levett 2010; Breitenbecher 2000).
The belief in the myths of rape is supported by both men and women, however, men are
more likely to believe myths more often (Hayes-Smith and Levett 2010). Examples of rape
myths include “only bad girls get raped” and “women ask for it” (Breitenbecher 2000: 24). In a
study conducted by Amnesty International in 2005, men were asked hypothetical questions,
which included that women attribute to their own sexual assault by dressing provocatively
(Hayes-Smith and Levett 2010). Women who believe in rape myths contribute by placing blame
on the victim, while making the assault appear insignificant or convincing others that the assault
did not occur at all. Women who believe these rape myths only encourage others to blame the
victim, or cause the victim to self-blame (Hayes-Smith and Levett 2010).
These beliefs of myths can also be seen in those who are entrusted with investigating
allegations of sexual assault. Campus police were surveyed and asked if factors associated to
myths either influenced or did not influence their decision to close a case. Factors included the
degree of victim cooperation with law enforcement; criminal history of the victim and suspect;
the relationship between the victim and suspect; and if drugs or alcohol were involved in the
assault. Most officers believed a victim more if they cooperated with law enforcement.
Almost 50 percent of the officers surveyed admitted that they were influenced by how
consistent the victim’s report was; suspect criminal history; victim-suspect relationship; if victim’s
injuries were severe; and if drugs or alcohol were present. The topics with the least influence to
close cases, included victim blameworthiness, however only 71.3 percent felt it was
“unimportant” or “not important”. The second topic was the victim’s criminal history, only 69.3
percent felt it was either “unimportant” or “not important”. Which leaves over a fourth of the
officers who would use these items as criteria to close a case (Smith, Wilkes, and Bouffard
2014).
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The myth of victim-blaming behavior comes from the victim themselves, believing that
they somehow encouraged the sexual assault. This belief comes from the myth that rape is
committed by strangers, not by acquaintances. Understanding that most rapes are committed
by someone whom the victim knows, proves this myth false (Feldberg 1997; Ullman et al. 2006;
Wegner et al. 2014) Victims who self-blame fail to exercise caution when alone with
acquaintances in situations such as being at a party or at a nightclub, they allow their barriers to
be lowered and fail to employ the same caution that they would if they were walking alone
(Hayes-Smith and Levett 2010).
The myths of rape contribute to the fact that sexual assaults are rarely reported to law
enforcement. Victims believe that the incident was not that harmful or that important to bring it
to the attention of the police. The most common reason given is that victims believe the incident
was not that serious, and that they are not clear if a crime was even committed. Victims often
state that they do not want their family or anyone else to know what happened. Others fear that
lack of proof will not make other believe that it happened. Some fear that they may be met with
hostility from the police or fear reprisal from the suspect (Fisher et al. 2000). Male and female
victims choose not to report incidents of sexual assault in order to protect friends, family
members, out of fear of retaliation, and/or fear being held personally responsible for their own
victimization (Forsman 2017).
Resources
Studies have indicated that for many women, sexual victimization is rarely a single
incident, and that men who admit to committing acts of sexual aggression do so on a regular
basis (Gidycz et al. 2006). The importance of this concept illustrates the need to implement
improved sexual assault risk-reduction and preventions that are specifically created for college
student audiences (Gidycz et al. 2006).
As the research and literature increase about the recommendations that colleges and
universities should implement in their policies regarding campus sexual assault, it is important to
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recognize that the provided program have effective resources for students that stem from an
ecological model which uses a multilevel approach for students that include the individual,
community, and institutional measures. Five key areas for colleges and universities to focus on
include: (1) providing students with information about sexual assault, (2) providing students with
information about available services, (3) creating clear reporting procedures for victims of sexual
assault, (4) designating a dedicated office to respond to or coordinate the response to sexual
assault on campus, and (5) to develop specific policies which prohibit sexual assault on campus
(Schwartz, McMahon, and Broadnax 2015).
Ecological recommendations for institutional measures are required by Title IX to
implement policies regarding sexual assault issues, which includes a statement that defines
what sexual assault is. As part of the recommendations that were offered to institutes of higher
learning through the Sexual Assault on Campus: What Colleges and Universities Are Doing
About It which was published by the National Institute of Justice in 2005, suggestions included:
1. Clearly define all forms of sexual misconduct, including operational and behavioral
definitions of what acts constitute consent and what acts constitute a sexual assault.
2. Discuss the prevalence of non-stranger sexual assault.
3. Describe circumstances in which sexual assault most commonly occurs.
4. Advise what to do if a student or someone she/he knows is sexually assaulted.
5. List resources available on campus and in the local community (Hayes-Smith and
Smith 2009: 111).
“The Dear Colleagues Letter,” from Ali (2011) required that schools post grievance
policies for sexual assault, sexual harassment, and the steps to file a formal complaint. The
letter suggested that institutes of higher learning provide information about available counseling
and other victim’s services. The letter also suggested to schools that preventative, educational
material, and workshops be made available to the community (Lund and Thomas 2015; Ali
2011; Title IX 1972 [revised 2015]; Hayes-Smith and Haye-Smith 2009; Hayes-Smith and Levett
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2010) The letter offered recommendations for inclusion which included: to discuss the
information defining what is and what constitutes sexual assault; what is affirmative consent; the
role of alcohol in consent and assault; defining date and acquaintance rape; combatting rape
myths and victim blaming; and the immediate and long-term self-care considerations for victims
and survivors (Lund and Thomas 2015; Hayes-Smith and Levett 2010).
Studies have indicated that mixed-sex audiences have benefitted on short-term
assessments of attitudinal change with evidence supporting that these programs have
decreased rape myth acceptance and improved negative attitudes toward women. The issue
with these programs is that they are short-term solutions with no long term follow up sessions
that ensure negative attitude behavior has not returned (Gidycz et al. 2006).

Improved

programs that colleges and universities are offering their students include long-term programs.
Educational risk reduction programs do not show an immediate decrease in the risk of sexual
assault, they are intended to prevent the re-victimization of women previously assaulted and to
increase sexual assault awareness and prevention (Gidycz et al. 2006). Long-term programs
that have proven to be successful include the college and university’s counseling center, the
Title IX committee, and identifying local victims’ services. Counseling centers are prepared for
the challenges of reporting sexual assault and the impact that it will have on the victim. Title IX
Coordinators provide students with an overview of the available resources and provide direction
and guidance for reporting sexual assault incidents (Brooker 2015).
Colleges and universities need not adopt all suggestions, each campus is given the
option to provide the information in a format that best suits the campus population. In other
words, as long as it has been covered, there is no guidance stating how in depth the information
must be (Hayes-Smith and Hayes-Smith 2009; Kafonek and Richards 2017). The “Dear
Colleagues” letter by Ali (2011) suggested that schools offer educational programing to prevent
sexual assaults, and emphasizes the importance that students and staff understand definitions,
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reporting procedures, and grievance processes, no firm direction has been given on how these
topics should be relayed (Lund and Thomas 2015).
If colleges and universities are implementing prevention programs and providing
resources, then society must question, “Why do campus sexual assaults continue to happen?”
and “Why are campus sexual assaults still not being reported?” Konradi (2016) explains that
due process and campus disciplinary procedures are dependent on victim reports, and the
belief that the campus procedures are legitimately followed. While campuses may follow the
Clery Act very well, there may be variability in due process and victim protections. Available
resources at colleges and universities that could dispel the myths surrounding rape could
include educational material for students. The material content that is offered may vary from
school to school, because a standard and uniform method to disseminate the information is not
available. Studies indicate that most schools do comply with the federal requirement to report
crimes that occurred on their campus, however, no regulation exist as to how long the
information is retained.
Other schools who were observed failed in listing basic resources such as providing
students with guidance in how to file criminal charges. While other schools have even failed to
provide required basic sexual assault education material to new students and staff. Information
that is available online for some observed schools have exceeded the requirements, yet many
colleges and universities who own websites barely provide any information concerning sexual
assault (Hayes-Smith and Levett 2010). Recent studies indicates that 66 percent of colleges
and universities that have been studied had a sexual assault policies in place, however, most
schools failed to offer basic information about sexual assaults (Schwartz, McMahon, and
Broadnax 2015).
Perception of safety on campus
A college campus is a community of peers and what happens to one student impacts the
other students due to the small and close-knit community. On a national scale, almost 70
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percent of rapes and sexual assaults occur in a familiar location, either at the victim’s home or
the home of another known person (Langston and Sinozich 2014). Langston and Sinozich
(2014) additionally found that 23 percent of victims were assaulted in a public area, nine percent
were assaulted in a vehicle, and six percent were assaulted in a work location. The available
results for sexual assaults that occurred on campus parallels the national statistics. Almost 60
percent of all reported completed rapes occurred in an on campus dorm residence, another 31
percent occurred in other living areas on campus, and 10.3 percent occurred in college
sponsored fraternity housing (Fisher, Cullen, and Turner 2000). Available reports by victims
were equal in the number of reports about the duration of the assaults, lasting between an hour
and less to more than hour. The duration of the sexual assault is an important factor in how
comfortable the offender was during the commission of the crime. The longer the duration, the
more likely the offender was in a familiar location and knew the chances of being caught was
minimal (Finkelhor, Hammer, and Sedlak 2008).
Temporary or longtime fear among students on college campuses influence how safe
they perceive their safety to be. The fear of victimization is higher at nighttime than in the
daytime. The fear of victimization is higher among female college students than in male college
students (Fisher and Sloan 2003; Fisher 1995). However, studies have indicated that fears of
being victimized at night and during the day are higher among female college students than
male college students on college campuses. Almost 86.1 percent of women feared being a
victim at any time, which equates almost twice the number of men, 44.5 percent who feared
being a victim at any time (Fisher and Sloan 2003).
There has not been a sufficient amount of study devoted to measuring how safe
students feel while attending class or school sponsored events on campus. Stalking has been
studied on college campuses to access how often does it occur and if these occurrences are
being reported. Stalking has several definitions, one such definition that has been adopted by
most colleges is an outdated version that only identifies women as a victim, which lowers the
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number of victims who have claimed to have been stalked. The outdated version defines
stalking as “a woman experiencing repeated, obsessive, and frightening behavior that made the
victim afraid or concerned for her safety,” (Fisher et al. 2000: 27). The definition is restrictive
and does not allow the leeway needed for males who have victimized by stalking. A less
restrictive definition that has been adopted by some colleges define stalking, “In general, for
behavior to qualify as stalking, the attention given to someone must be repeated and it must
create fear in a reasonable person,” (Fisher et al. 2000: 23). This less restrictive definition
allows all genders to report the behavior of stalking on campus.
Four in five victims in college knew who their stalker was. Stalkers who were known to
the victims included current boyfriends and girlfriends; ex-boyfriends and ex-girlfriends;
classmates; acquaintances; friends; co-workers; college professors; and graduate assistants.
Stalking generally lasted an average of 60 days both on and off campus. College age victims
stated that they were contacted by their stalkers by telephone; by observing the stalker waiting
outside or inside of the location where the victim was; victims were watched from a distance;
victims were followed; victims received letter and e-mails from stalkers. Approximately 10.3
percent of the victims surveyed indicated that their stalker attempted to “force or attempted
sexual contact” at one time (Fisher et al. 2000: 28).
Safety initiatives to improve student’s perceptions
Prevention education programs have little effect on long-term prevention of sexual
assaults. For programs to prove to be effective, programs must be delivered on a uniformed
platform with specific guidelines and content. Programs with long-term exposure that
incorporate peer-to-peer techniques, separate learning groups by gender, and focus on
increasing bystander intervention to increase empathy among men have proven to be
successful. Currently, there are only a handful of colleges that tailor programs directly to men
that have proven to be successful in changing the behavior and attitudes of “would-be
perpetrators and potential victims,” (Ashworth, Viada, and Franklin 2014: 248).

However,
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community psychologist argue that prevention programs should address students not as
individuals, but as members of a community. Psychologists believe that students should be
approached as men and women of a community, and not as potential perpetrators and/or
victims (Hines and Palm Reed 2015).
Some sexual assault prevention programs that college and university campuses offer
have been criticized for focusing on individual behavior rather than the social constructs that
facilitate sexual assaults on campuses. Programs offered to students include risk reduction in
women or changing perceived attitudes of women for male students, with the aim of
perpetuating prevention of future sexual assaults. Programs are often aimed at the individuallevel, which may change the participant’s personal attitude and/or behavior, however, that
individual may live within a community the supports, tolerates, or enables sexual assault;
making any program ineffective in establishing any lasting change in the individual. Research
indicates that the prevention of sexual assault should be framed within a social-ecological
model, which takes into account the four levels that are present in sexual assaults on campus –
the individual, peer group, community, and population. For college and universities to have
effective prevention programs, each level must be effectively addressed (Hines and Palm Reed
2015).
S. D. Carter, the former director of public policy for Security of Campus, Inc., endorsed
the Campus SaVE Act by stating, “By going beyond traditional risk reduction alone and covering
primary prevention, consent, bystander intervention and reporting options we will begin to
change the culture of tolerance for sexual violence and the silence that surrounds it,” (Derr
2014: 21). The reduction of risk and fear factors have become focal points among school
administrators. Colleges and universities have implemented different educational crime
prevention and safety programs throughout the campuses.
Colleges and universities have implemented security procedures that utilize advance
security and target-hardening devices have increased student’s perceived safety. Campuses
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have installed or updated blue-light emergency telephones or alarms. These devices allow
students to lift a receiver or push a button which activates a strobe light and contacts campus
security. Target-hardening devices have been installed on campus buildings and residence
halls. Devices that include hinges, knobs, locks, key cards, combinations, and peep holes are
types of devices can either deny or delay unlawful entry. To increase safety on campuses, some
colleges and universities offer shuttle services, campus police escorts, and peer escorts for
students (Fisher 1995).
Are students aware of counseling services on campus?
Students who are enrolled in institutes of higher learning are the most frequent Internet
users in the country. The Internet is being used to organize student’s daily lives both
academically and socially. Students use the Internet to do research, communicate with
professors, classmates, friends, and for personal relationships. Daily activities of students
involve using the Internet, from sharing pictures, using social media, watching television, and
seeking health advice. It is estimated that 75 percent of all students ages 15 - 24 have used the
Internet to look up health information (Buhi, Daley, Fuhrmann, and Smith 2009).
Students turn to the Internet to find the answers to health questions such as sexuality,
body changes, menstruation, physical/sexual abuse, contraception, pregnancy, and sexually
transmitted infections. The issue is, students are using search engines, and some web sources
are not as credible as others (Buhi et al. 2009). The American College of Health Association
(2004) has advocated to have more health information available to students on campus by
utilizing the Internet (Hayes-Smith and Hayes-Smith 2009).
Studies conducted on college and university websites have indicated that not enough
relevant information is made available for students. Some colleges and universities have gone
above and beyond the legal requirement, but sadly, there are too many colleges and
universities who have yet to acknowledge that sexual assaults occur and that students require
counseling after experiencing a sexual assault. After a sexual assault has occurred, more
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women will use the Internet to search for health information. College students use the Internet
to find information regarding dating violence or rape. Approximately 46 percent of students
surveyed indicated that they would turn to the Internet to find information about sexual assaults.
The Internet allows the student to retain anonymity rather than having to have a face-to-face
encounter immediately after the incident (Hayes-Smith and Hayes-Smith 2009). Many colleges
and universities offer their students web-based information regarding sexual assault
preventions, education, campus and community resources for survivors, reporting procedures,
and contact information for medical assistance, the issue is that the information is not easily
accessible for students (Lund and Thomas 2015).
Frustration for students may set in as they try to find answers about sexual assault using
online searches (Buhi et al. 2009). Frequently, information regarding sexual assault counseling
is found in multiple locations throughout the college or university’s website, however it requires
one to search multiple tabs and links for information. Locations that frequently have information
regarding available sexual assault counseling range from the student handbook, campus safety
and security (which is part of the annual crime statistics report), student affairs/student life
pages, and counseling centers. The lack of having one central location that is easily located
could make it difficult for students to locate information quickly and timely (Lund and Thomas
2015).
Choosing not to seek out therapy immediately after a sexual assault increases the
likelihood that a victim will have increased distress and psychopathology symptoms. Victims
who seek out therapy decrease their distress if they seek out therapy within the first few months
after the assault. Despite the benefits that therapy offers to the victim’s immediate and future
behavior, only a small portion of victims seek help (Price, Davidson, Ruggiero, Acierno, and
Resnick 2014). The decision to seek counseling is not an easy choice, and where to find these
services can be even more daunting. The chances of women seeking professional therapy is
less than one in five victims. Services and therapy include victims seeking assistance from
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victim service agencies, public or private victim support organizations, and professional therapy
counselors (Langston and Sinozich 2014). The unique issues that male survivors of sexual
assault face have gained little attention. It is estimated that 5 to 10 percent of males are victims
of sexual assault, making 1 in 6 boys being assaulted by the age of 18 (Monk-Turner and Light
2010).
Reid and Sullivan (2009) explain that victims of sexual assault may increase their
probability of developing unhealthy relationships which places them at risk for re-victimization.
Victims often display behavior that includes betrayal components resulting from being sexually
assaulted by a known person. They have increased feelings of powerlessness and the inability
to cope with and control situations because they fear becoming a victim again. Victims of
sexual assaults often develop a negative view of self-identity as being “impure, guilty, or
shamed,” (Reid and Sullivan 2009: 487). Casey and Nurius’s (2006) data indicates that there is
a significant portion of assault victims that do seek therapy after an assault, however, the
availability of these resources are scarce.
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CURRENT STUDY
The current research was conducted to determine if increased knowledge in available
resources, reporting procedures, and perceptions of personal safety would decrease the
perceptions of risk for sexual assault for students enrolled in colleges and universities. The
purpose of this research was to provide data to inform colleges and universities about policies
and procedures that could aid in the prevention of sexual assaults. The data is intended to
inform and provide assistance to students, faculty, and administration about responding to
incidents regarding sexual assault and misconduct. The current research utilized a survey to
collect details regarding student’s perceptions on victimization, to include stalking, harassment,
and nonconsensual sexual contact.
Research Question and Core Hypothesis
This study will focus primarily on the importance of providing information to students
about services for victims and reporting sexual assaults within the survey sample. The goal of
this study will be to answer the research question: Do increases in knowledge of available
resources, reporting procedures, and perceptions of personal safety decrease perceptions of
risk for sexual assault on college and university campuses? This research will examine the
effects of resources, reporting, and perceived safety:
Research

Hypothesis: Increased knowledge of

resources,

improved reporting

procedures, and improved perceptions of personal safety will lead to a decrease in
perceptions of risk of sexual assault on college and university campuses.
Null Hypothesis: Increased knowledge of resources, improved reporting procedures, and
improved perceptions of personal safety will not lead to a decrease in perceptions of risk
of sexual assault on college and university campuses.
Theoretical Model
Figure 3 depicts the theoretical model for this study describing the effect that each
independent variable has on the dependent variable. This study is intended to reinvest society’s
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interest in the need to bring a change in a sociocultural that has tolerated sexual assaults on
campuses and universities. Changes which include increasing resources, reporting, and
personal safety can lead to a decrease in the risk of sexual assaults. Social reform, behavior
and attitudinal modifications should be utilized in hopes of de-normalizing the acceptance of
sexual assault and dispelling the myths and fear surrounding reporting and seeking help for
victimization.
Figure 3: Theoretical Model of “Perceptions of Risk”
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Resources

Perceptions
of Risk

Demographics

Personal
Safety
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DATA AND METHODS
Data
The data to be used in this research was collected through selected survey questions
from the survey, Campus Climate Survey on Sexual Assault and Sexual Misconduct, 2010-2015
that was conducted by the Association of American Universities (AAU) from the Inter-University
Consortium for Political and Social Research (ICPSR 2017). The questions were replicated and
a survey was conducted at a United States – Mexico border region university that utilized a
cross-section research method which collected information using a web-based survey about
behaviors and tactics that involved sexual assault and misconduct.
The survey that was conducted at the university was coded and included sections on
resources, reporting knowledge, and personal safety. Survey questions regarding the
demographics of the participants were also gathered as factors for control variables. Data were
collected for three weeks, between February 2, 2018 and February 23, 2018. Utilizing a webbased survey which excluded the words “rape” and “assault” to avoid any confusion regarding
the definition, the survey was given to the respondents to answer. A total of 7,031 students were
enrolled in the spring semester of 2018 at the university that was targeted for participation

1

in

this snapshot survey. All enrolled undergraduates, graduates, and professional students 18
years and older were asked to participate 1.
The university used in this study is financially supported through federal financial
assistance as part of the Higher Education Act, and is subsequently bound to adhere to the
policies and regulations that are established through the Title IX Act and The Clery Act. As a
university that receives financial assistance, this university must ensure that the students are
protected from discrimination based on gender. This university must release an annual campus
crime statistical report and publish information pertaining to available counseling resources after

1

The researcher for this study was granted Institutional Review Board certification through her university.
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a sexual assault. This university was found to have adhered to policies implemented by Title IX
and The Clery Act by providing students with programs that provide information regarding
sexual assault and sexual misconduct.
The university that was used for this study was a university found near the border
between the United States and Mexico. A majority of the students attending this university are
first generation college students. The mid-sized regional university offers student counseling
services that include short-term individual counseling, couple counseling, group sessions, and
private consultations for students. The counseling service offers self-help pamphlets on various
wellness topics to aid students during their transition into college. The university offers students
orientation programs based on their entry status at the university: freshman, transfer student,
international student, and/or parents and family members of students. Students are given
specific topic information classes during their orientation that include sessions which inform
students where to report sexual assault or sexual misconduct; the available resources for
students; and safety initiatives and suggestions regarding the prevention of sexual assault or
sexual misconduct.
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ANALYTICAL STRATEGIES
Due to the nature of the questionnaire grouping questions into sections that reflect the
concepts of perceived risk, resources, reporting, and personal safety, it was appropriate to
conduct principal components of factor analysis to determine the level of correlation between
the questions used to measure each of the concepts used as independent variables. Factor
analysis is a correlational method that is used to find and describe the hidden patterns in a large
set of variables. Factor analysis identifies correlations between and among variables to combine
them into smaller data sets that are more manageable by identifying patterns in data sets that
overlap or have similarities. A “factor” is a set of observed variables that have similar response
patterns. Factors are often associated with hidden variables that cannot be measured directly.
The factors are then listed according to factor loadings, or how much variation is explained in
the data (Glen 2014).
The principal components analysis extracted from the available data the maximum
variance and place them into the first factor. The process will continue on the next variances by
excluding the data that was selected to compile the first factor. The process will then extract the
maximum variance for the second factor. The process continues to extract the variances until
the last factor is created (Lani 2017).
The method included factor loading which is the relationship coefficient for the variable
and the factor. Factor loading will show the variance that is explained by that factor. The study
used the characteristic root or Eigenvalue to determine the criteria for the number of factors to
be used. Eigenvalues will measure each factor individually, to show how much variance is
explained by a single factor out of the total factor. If the Eigenvalue is greater that one, then it
should be considered a factor, however, if the Eigenvalues are less than one, it should not be
considered as a factor. Using the variance extraction rule, factors in this study with 0.7 or
higher will indicated that there is sufficient variance to support that variable. (Lani 2017).
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In this study, the questions representing “Reporting” for example were analyzed using a
factor analysis, to determine if the measures were highly related and if they did measure the
same concept that had been labeled “Reporting”. Once there was evidence that the different
questions representing this latent concept of “Reporting” had been supported, the factor could
be retained to create a new variable representing “Reporting”. This new variable was used as
one of the independent variables in the analysis.

A latent variable or “hidden” variable is

considered a variable that is not directly measureable or observable. A latent variable cannot
have been seen, and are not part of the original study, however, they still affect the study’s
results (Glen 2014). The factor analysis method was repeated for the remaining questions
regarding resources, personal safety, and perceived risk.
If the questions chosen to represent the concepts of each of the independent variables
prove to be methodologically sound measures, this study can then utilize regression analysis to
test the relationships between the independent and dependent variables using the factors
created through the factor analysis. Regression analysis is a statistical method that
simultaneously investigates the association between multiple independent variables and a
dependent variable to determine if a relationship does exist. A multivariate model can show
how variables influence the outcome variable (Swarbrick 2012).
This researched utilized the Cronbach’s coefficient also known as the coefficient alpha to
determine the measurement of reliability or the internal consistency of a set of scales or test
items, it is expressed as a number between 0 and 1. Acceptable values of alpha range from .70
to .95 indicating support for reliability (Tavakol and Dennick 2011; DeVellis 2012). Cronbach’s
alpha is a function of the number of items in a test, the average covariance between pairs of
items, and the variance of the total score (DeVellis 2012). DeVellis (2012: 31) explains, “Thus,
alpha is the proportion of a scale’s total variance that is attributable to a common source,
presumably the true score of a latent variable underlying the items”. The formula to determine
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alpha is as follows:

, k refers to the number of scale or test items where

, the

average inter-item correlation (DeVellis 2012). The Cronbach’s Alpha for all variables in the
current research analysis measured at .8192, indicating that a high enough validity
measurement was achieved and that all variables were correlated enough to be included in the
analysis.
The questions from the survey were included in a confirmatory principal components
factor analysis to determine the extent to which these indicators overlap and represent the
constructs that make up risks, resources, consent week, reporting, and stalking. Missing data
was removed from the analysis in order to obtain a more linear analysis. Factor analysis results
shown in Table 1 identified five components with Eigenvalues above 1. As per Kaiser’s Rule,
which states that only components with Eigenvalues greater than 1 should be retained, all
factors were retained to be used in the regression analysis (DeVellis 2012). Questions in the
Resources construct loaded into two independent factors representing general resources
questions from the Association of American Universities survey and the Consent Week
questions included by the researcher to reduce resource knowledge bias. The questions
representing each concept loaded into separate factors that were retained as new variables.
Table 1: Results of Preliminary Confirmatory Principal Components Factor Analysis
Survey Questions

Variable

Eigenvalue

Questions 7-9

Risk

1.17

Questions 10-14,16,18

Resources

3.18

Questions 15,17,19

Consent Week

1.52

Questions 20-26

Reporting

3.88

Questions 27-30

Stalking

1.68

Sample
The border region university was observed for a three-week field period, with a weekly
email request sent out to students asking for their participation in the study. Of the 7,031
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students at the university, 516 students participated in the survey and were included in the
research sample. The Office of Information Technology provided this researcher a distribution
list for students enrolled in courses that offered students extra credit for participating in research
programs.

All other participants not enrolled in the course were only asked for voluntary

participation with no other incentives provided for completing the survey. All non-responses or
unanswered survey questions were coded as missing data and excluded from the analysis.
Characteristics of the Sample
Demographics of the sample were to be used as control variables that reflect
respondent’s background. These variables include measures for Age, Gender, Race, Ethnicity,
Sexual Preference, and Marital Status. The sample included a wide range of all those enrolled
in the university. Gender, a categorical questions asked respondents: Which best describes
your gender identity? 1-Woman 2-Man 3-Other which includes Transgender woman,
Transgender man, Genderqueer, Gender Non-Conforming, Questioning, Not listed. Gender
was re-categorized into a binary variable: Female recoded as 1 and Male recoded as 2. The
sample indicated males, 21.27 percent and females, 78.73 percent.

Table 2 presents the

descriptive analysis for the categorical variable describing “Gender” within the demographic
characteristics of the students who participated in the survey.
Table 2: Descriptive Statistics of Gender
Variable

Frequency

Percentage

Cumulative

Female: 1

396

78.73

78.73

Male: 2

107

21.27

100.00

Total

503

100.00

Age is a categorical variable which asks respondents, “How old are you?” The answer
choices for age in the original survey that was disseminated by the Association of American
Universities from the Inter-University Consortium for Political and Social Research included
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individual categories for respondents answering anywhere from 18 to 24 years old, with another
category representing respondents age 25 and older.

Because the 25 and older category

contains about 30 percent of the respondent population, this variable had a non-normal
distribution across the categories.
In order to better distribute ages among categories, ages for the study that was released
to the university were re-categorized into three categories: 18 – 20 recoded as 2; 21 – 24,
recoded as 3; and 25 and older, recoded as 4 to create a more normal distribution. The survey
that was conducted at the university excluded students under the age of 18. The largest age
group to participate in the survey belonged to the ages of 18 – 20. Table 3 presents the
descriptive analysis for the categorical variable describing “Age” within the demographic
characteristics of the students who participated in the survey.
Table 3: Descriptive Statistics of Age
Variables

Frequency

Percentage

Cumulative

18-20: 2

230

44.57

44.57

21-24: 3

170

32.95

77.52

25 +: 4

116

22.48

100.00

Total

516

100.00

In regards to Ethnicity, respondents were asked in a single binary question: Are you
Hispanic or Latino? Respondents answering “No” to this question were coded as 0, and those
responding “Yes” to this question were coded as a 1. For the purpose of operational analysis of
the data, all variables must be considered linear, so many categorical variables that are not
linear had to be recorded into binary variables. These included race, gender, sexual
preference, and marital status. The border region university is mainly a homogeneous ethnic
background and lacks in ethnic diversity. Table 4 presents the descriptive analysis for the
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categorical variable describing “Ethnic Background” asking students in the survey if they are
Hispanic or Latino.
Table 4: Descriptive Statistics of Ethnic Background
Variables

Frequency

Percentage

Cumulative

No: 1

32

6.31

6.31

Yes: 2

475

93.69

100.00

Total

507

100.00

Respondents were asked to use a categorical measure for race: Select one of the
following races that best describes you: 1-White 2-Black or African American 3-Asian 4Other/Multi race which includes American Indian, Alaska Native, Native Hawaiian or Other
Pacific Islander. Race was re-categorized into a binary variable: White recoded as 1, all other
races recoded as 0. The sample that was collected indicated that a majority of the students
identified as being White. Table 5 presents the descriptive analysis for the categorical variable
describing “Race” within the demographic characteristics of the students who participated in the
survey.
Table 5: Descriptive Statistics of Race
Variable

Frequency

Percentage

Cumulative

Other: 0

53

10.54

10.54

White: 1

450

89.46

100.00

Total

503

100.00

Sexual preference and marital status are also categorical variables, respectively: Do
you consider yourself to be: 1-Straight 2-Gay or lesbian 3-Other which includes Bisexual,
Asexual, Questioning, Not listed? Sexual preference was re-categorized into a binary variable:
Straight recoded as 1 and Other recoded as 2. The sample indicated that 86.42 percent
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identified themselves as Straight and 13.58 percent identified themselves as Other. Table 6
presents the descriptive analysis for the categorical variable describing “Gender” within the
demographic characteristics of the students who participated in the survey.
Table 6: Descriptive Statistics of Sexual Orientation
Variable

Frequency

Percentage

Cumulative

Straight: 1

439

86.42

86.42

Other: 2

69

13.58

100.00

Total

508

100.00

Participants at the university were asked to classify their current relationship status to
create a variable within the demographic area. Participants were asked: Are you currently… 1Never married 2-Married 3-Other which include Not married but living with a partner, divorced or
separated? Relationship status was re-categorized into a binary variable: Not married recoded
as 1 and Married recoded as 2. The relationship status of those students who participated in
the survey indicated that the majority of participants identified themselves as not married or
single. Table 7 presents the descriptive analysis for the categorical variable describing
“Relationship Status” within the demographic characteristics of the students who participated in
the survey.
Table 7: Descriptive Statistics of Relationship Status
Variable

Frequency

Percentage

Cumulative

Not married: 1

457

90.32

90.32

Married: 2

49

9.68

100.00

Total

506

100.00
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VARIABLES OF THE STUDY
Dependent Variable
These questions in Section B – Perceptions of Risk, ask about respondent perceptions
related to the risks of experiencing sexual assault or sexual misconduct in the questionnaire.
Perceptions of Risk is the dependent variable operationalized by using three measures
associated with respondent perceptions related to the risks of experiencing sexual assault or
sexual misconduct. Respondents were asked to answer the three ordinal level questions on a
Likert scale from 1 to 5 where 1=Not at all, 2=A little, 3=Somewhat, 4=Very, and 5=Extremely.
How problematic is sexual assault or sexual misconduct at your University. How likely do you
think it is that you will experience sexual assault or sexual misconduct on campus? How likely
do you think it is that you will experience sexual assault or sexual misconduct during off-campus
University sponsored events?
Below are figures regarding the survey results from the participating students at the
university: Figure 4 shows the results from the survey indicating asking students to describe
how problematic is sexual assault or sexual misconduct at their University, 42.17 percent of the
respondents selected the “Not at all” category.
Figure 4: How problematic is sexual assault or sexual misconduct?
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In Figure 5, student believe that they feel relatively safe on campus the study, with 61.37
percent of the respondents selecting the “Not at all” category.
Figure 5: Perception of safety on campus

Figure 6 indicates that students at this border region university felt more at risk at offcampus events. The survey indicated that 19.11 percent of the respondents selected the
answer “Somewhat” and 7.44 percent selected the “Very” category, this indicates a 16.28
percent increase in the perception of risks among students.
Figure 6: Perception of risk at off-campus events

Independent Variables
This research operationalizes three independent variables for evaluation: Resources,
Reporting, and Perceptions of Safety.
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Resources - Respondents from the university were asked about their knowledge about
resources that were available to them. Resources is an independent variable operationalized by
using 10 questions to measure this variable and the concept of resources from Section C –
Resources of the questionnaire asking students if they were aware of the services provided by
their school with a single binary question, “Are you aware of the services provided at your
University, in regards to sexual assault and sexual misconduct? Respondents answering “No” to
this question were coded as 1, those answering “Yes” were coded as 2. Table 8 below shows
that the study indicated that 68.96 percent of the respondents selected the “Yes” category
indicating that they were aware of the various services that their university had to offer.
Table 8: Frequency Distribution Table - Service Provided
Variables

Frequency

Percentage

Cumulative

No: 1

149

31.04

31.04

Yes: 2

331

68.96

100.00

Total

480

100.00

The two following questions come from Section C regard sexual misconduct prevention
training – Resources of the questionnaire. Respondents were asked to answer a question from
the questionnaire regarding training during their orientation using a multi-category question,
“Think back to the orientation when you first came to your University. Did that orientation include
a training or information session about sexual assault or sexual misconduct? Respondents
answering “No” to this question were coded as a 1, those responding “Yes” to this question
were coded as a 2, those responding “Did not attend” to this question were code as a 3, and
those responding “I don’t remember” to this question were coded as a 4. Figure 7 indicates that
58.75 percent of the sample did attend an orientation.
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Figure 7: Did you attend orientation?

Respondents were asked to answer the ordinal level question on a Likert scale from 1 to
5 where 1=Not at all, 2=A little, 3=Somewhat, 4=Very, and 5=Extremely. The question included
to represent Resources from the questionnaire is: Overall, how useful was this session? The
survey indicates a wide range with close frequency numbers, however, Figure 8 shows that only
28.00 percent of the students felt that this orientation was useful.
Figure 8: Was orientation useful?

Respondents were also asked to answer four other ordinal level question on a Likert
scale from 1 to 5 where 1=Not at all, 2=A little, 3=Somewhat, 4=Very, and 5=Extremely. The
questions included to represent Resources from the questionnaire are: How knowledgeable are
you about how sexual assault and sexual misconduct are defined at your University? Results
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indicated that 33.68 percent selected “Somewhat” and 24.69 percent selected “Very”, these low
percentages indicate that the students were not as clear as to what constitutes sexual assault or
sexual misconduct as shown in Figure 9.
Figure 9: Is sexual assault or sexual misconduct clearly defined?

The students were asked a series of questions regarding their knowledge about where
to get help or where to report after experiencing sexual assault or sexual misconduct, most
students selected the “Somewhat”category indicating that the knowledge of available resources
was not clear to most students attending the university. The survey question: How
knowledgeable are you about where to get help at your University if you or a friend experienced
sexual assault or sexual misconduct? Figure 10 shows that only 26.93 percent of students
selected the “Somewhat” indicating that over 33 percent of students were completely unaware
of where to get help. Another survey question asked: How knowledgeable are you about where
to make a report of sexual assault or sexual misconduct at your University? Figure 11 indicates
that 40 percent of students were not aware of where to make a report of sexual assault or
sexual misconduct. Students were asked: How knowledgeable are you about what happens
when a student reports an incident of sexual assault or sexual misconduct at your University?
Figure 12 shows the lack of knowledge among students at the university, 32.57 percent of
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students surveyed indicated that they were not aware of what happens when a student reports
an incident of sexual assault or sexual misconduct at their University.
Figure 10: Knowledge of where to get help

Figure 11: Knowledge about where to report

Figure 12: Knowledge about what happens when a student reports an incident
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Consent Week – Consent week was a program offered through the university’s Office of
Compliance that consisted of a series of events held at theatrical and athletic events, as well as
having general information tables for students, employees, and the community. The program
addressed the awareness and education about consent, and offered a rape aggression defense
training for students and employees. At the time the survey was released to students at the
border region university, a campus sponsored program had begun advising students about the
available resources the university had to offer students in regards to sexual assault.
Due to the release of Consent Week, there was potential for bias among students due to
being provided information about resources while being asked about their awareness of
resources. To correct this potential bias, three additional survey questions were generated and
inserted between each question above to gauge the effect of to the campus sponsored
“Consent Week” campaign that began during the same time period the survey was released to
students for participation.
Respondents were asked to answer the question using a forced choice survey
question, “Were you aware of services provided to at your University in regards to sexual
assault and sexual misconduct BEFORE your University hosted “Consent Week?” Respondents
who answered, “No, I did not know about services provided at my University UNTIL Consent
Week,” were coded as a 1; respondents who answered, “Yes, I knew about services provided at
my University BEFORE Consent Week,” were coded as a 2; respondents who answered, “I
knew about some services provided at my University, but I learned about additional services
DURING Consent Week,” were coded as a 3; respondents who answered, “I am unaware of
services provided at my University,” were coded as a 4.
Table 9 shows the results from the survey depicting that 54.38 percent indicated that
Consent Week did not have an effect on their knowledge.
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Table 9: Frequency Distribution Table – Consent Week and Services Provided
Variables

Frequency

Percentage

Cumulative

CW no effect: 0

261

54.38

54.38

CW helpful: 1

219

45.63

100.00

Total

480

100.00

Respondents were asked to answer the question using a forced choice survey question,
“Were you aware of where to make a report of sexual assault or sexual misconduct at your
University BEFORE your University hosted “Consent Week”? Respondents who answered, “No,
I did not know about where to report at my University UNTIL Consent Week,” were coded as a
1; respondents who answered, “Yes, I knew about where to report at my University BEFORE
Consent Week,” were coded as a 2; respondents who answered, “I learned more about where
to report at my University DURING Consent Week,” were coded as a 3; respondents who
answered, “I am unaware of where to report at my University,” were coded as a 4.
Table 10 shows the survey results that 56.49 percent of students indicated that Consent
Week had no effect on their knowledge about reporting incidents of sexual assault.
Table 10: Frequency Distribution Table – Consent Week and Reporting
Variables

Frequency

Percentage

Cumulative

CW no effect: 0

270

56.49

56.49

CW helpful: 1

208

43.51

100.00

Total

478

100.00

Respondents were asked to answer the question using a forced choice survey question,
“Were you aware of what happens when a student reports an incident of sexual assault or
sexual misconduct at your University BEFORE your University hosted “Consent Week”?
Respondents who answered, “No, I did not know about what happens when a student reports at
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my University UNTIL Consent Week,” were coded as a 1; respondents who answered, “Yes, I
knew about what happens when a student reports at my University BEFORE Consent Week,”
were coded as a 2; respondents who answered, “I learned more about what happens when a
student reports at my University DURING Consent Week,” were coded as a 3; respondents who
answered, “I am unaware of services provided at my University,” were coded as a 4.
Table 11, survey results shows that 58.04 percent of students indicated that Consent
week had no effect on their knowledge about what happens when a student reports an incident
of sexual assault.
Table 11: Frequency Distribution Table – Consent Week and what happens to a student
Variables

Frequency

Percentage

Cumulative

CW no effect: 0

278

58.04

58.04

CW helpful: 1

201

41.96

100.00

Total

479

100.00

For the purpose of operational analysis of the data, answers were re-categorized into
two categories. Those answers that were originally coded as 2 and 4 were recoded as a single
category representing how Consent Week had no effect and recoded as 0; those answers that
were originally coded as 1 and 3 were recoded as a single category representing how Consent
Week was helpful and recoded as 1.
Reporting - The following are statements that measure the concept of reporting and are
about what might happen if someone were to report a sexual assault or sexual misconduct to an
official at the university or college and come from the Reporting section of the questionnaire.
Perceptions of Responses to Reporting is an independent variable operationalized by using
various measures associated with respondent perceptions related to reporting and about what
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could happen to someone if they were to report a sexual assault or sexual misconduct to an
official at the university or college. Respondents were asked to answer each ordinal level
question on a Likert scale from 1 to 5 where 1=Not at all, 2=A little, 3=Somewhat, 4=Very, and
5=Extremely.
The seven questions included to represent the concept of Perceptions of Responses to
Reporting come from the questionnaire and are: If someone were to report a sexual assault or
sexual misconduct to an official at your University, how likely is it that students would support
the person making the report? Figure 13 show results from the survey indicating that 44.79
percent students would support a peer who reported a sexual assault or sexual misconduct
however almost 33 percent of the students indicated that they would not support a peer.
Figure 13: Peer support for reporting

Students indicated that the question: If someone were to report a sexual assault or
sexual misconduct to an official at your University, how likely is it that campus officials would
take the report seriously? Figure 14 depicts that over 75 percent of surveyed students believed
that campus officials would take the report seriously.
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Figure 14: How serious would officials take the report?

Students were asked: If someone were to report a sexual assault or sexual misconduct
to an official at your University, how likely is it that campus officials would protect the safety of
the person making the report? Figure 15 shows that survey results indicating that a majority of
students believed that officials would protect students. Results indicate that 37.78 percent of
students selected “Very” and 37.11 percent selected “Extremely”. When students were asked: If
someone were to report a sexual assault or sexual misconduct to an official at your University,
how likely is it that the alleged offender(s) or their associates would retaliate against the person
making the report? Despite students believing that school officials would protect an individual
who reported a sexual assault or sexual misconduct, 67 percent of students believe that a
student would receive retaliation in regards to the report as show in Figure 16.
Figure 15: Student perception that officials would protect
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Figure 16: Student perceptions of possible retaliation

If someone were to report a sexual assault or sexual misconduct to an official at your
University, how likely is that campus officials would conduct a fair investigation? Of those
surveyed, 65 percent of the students indicated that a fair investigation would be conducted as
shown in Figure 17.
Figure 17: Student perceptions of conducting a fair investigation

If someone were to report a sexual assault or sexual misconduct to an official at your
University, how likely is it that campus officials would take action against the offender(s)? In
Figure 18, the results of the survey indicated that 66 percent of the students believe that action
would be taken against the offender(s). If someone were to report a sexual assault or sexual
misconduct to an official at your University, how likely is it that campus officials would take
action to address factors that may have led to the sexual assault or sexual misconduct? In
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Figure 19, 58 percent of the students believe that the school would take action to address the
factors that may have led to the sexual assault or sexual misconduct.
Figure 18: Student perceptions of official taking action against offender(s)

Figure 19: Student perceptions of official addressing factors

Personal Safety - The next questions measure the concept of personal safety and ask
about instances where someone behaved in a way that made you afraid for your personal
safety. The following questions come from the Personal Safety section of the questionnaire on
Stalking.
Personal Safety is an independent variable operationalized by using four binary
measures associated with respondent perceptions of personal safety on college and university
campuses. Respondents answering “No” to this question were coded as a 1, and those
responding “Yes” to this question were coded as a 2. The questions included to represent the
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concept of Personal Safety are:

Since you have been a student at your University, has

someone made unwanted phone calls, sent emails, voice, text or instant messages, posted
messages, pictures or videos on social networking sites in a way that made you afraid for your
personal safety? In Table 12, survey results indicated that 88.14 percent of students generally
felt safe while attending their University, of those that were surveyed, a majority selected the
answer “No”.
Table 12: Frequency Distribution Table: Safe while at the university
Variables

Frequency

Percentage

Cumulative

No: 1

394

88.14

88.14

Yes: 2

53

11.86

100.00

Total

447

100.00

Since you have been a student at your University, has someone showed up somewhere
or waited for you when you did not want that person to be there in a way that made you afraid
for your personal safety? In Table 13, survey results indicated that 88.14 percent of students
indicated that they have not experienced having someone show up somewhere that made them
feel afraid for their personal safety.
Table 13: Frequency Distribution Table: Someone shown up somewhere or waited
Variables

Frequency

Percentage

Cumulative

No: 1

394

88.14

88.14

Yes: 2

53

11.86

100.00

Total

447

100.00

Since you have been a student at your University, has someone spied on, watched or
followed you, either in person or using devices or software in a way that made you afraid for
your personal safety? In Table 14, survey results indicated that 92.19 percent of students have
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not experienced being spied on, watched or followed by a person that has made them afraid for
their safety.
Table 14: Frequency Distribution Table: Has someone spied, watched, or followed you?
Variables

Frequency

Percentage

Cumulative

No: 1

413

92.19

92.19

Yes: 2

35

7.81

100.00

Total

448

100.00

Did the same person do this to you more than once since you have been a student at
your University? In Table 15, survey results indicated that 91.91 percent of students answered
“No” to this question.
Table 15: Frequency Distribution Table: Same person has done this more than once
Variables

Frequency

Percentage

Cumulative

No: 1

409

91.91

91.91

Yes: 2

36

8.09

100.00

Total

445

100.00
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RESULTS
In Figure 20, the results for the ordinary least squares (OLS) regression are featured:
Figure 20: OLS Regression Analysis of Variables Predicting Perceptions of Risk
Variables

OLS Regression of Variables Predicting Perceptions of Risk

Resources

0.05
(0.042)

Consent Week

0.05
(0.045)

Reporting

-0.21*
(0.041)

Stalking

0.15*
(0.044)

Age

-0.03
(0.053)

Hispanic

0.03
(0.156)

Caucasian

-0.12
(0.127)

Male

-0.19*
(0.09)

Non-Heterosexual

0.34*
(0.115)

Married

-0.06
(0.137)

Constant

0.05
(0.39)

R-squared
N
Beta coefficients reported
Standard Errors in parenthesis
* significant at .05.

0.1487
413
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The number of observations included in the model is 413. Which means out of the 572
participants, 413 participants completed the survey in its entirety and were included in the
regression analysis. In this regression model, as the independent variables change it affects
the dependent variable that has been identified for this study. The effect of resources,
reporting, consent week, and stalking effect the perceptions of risks are shown. Results from
the model predicting perceptions of risk show that reporting, stalking, gender, and nonheterosexual are significant at the p<.05 level.
The model indicates that the factors representing the concept of reporting has a
statistically significant negative impact on changing perceptions of risks. The model indicates
that as reporting decreases, perceptions of risks increases. The literature review for this
research and variable partially upheld the research hypothesis as the variable representing
reporting procedures have been found to be statistically significantly in relation to changes in
perceptions of risks. The article by Forsman (2017) expressed this concept when he wrote that
both males and females choose not to report incidents of sexual assault because they perceive
that they will be harmed. Some have chosen not to report the incident because they want to
protect their family, some fear that they will face retaliation, while others believe that they will be
blamed for becoming a victim.
As a marginalized group, women and homosexuals fear reporting because they believe
they will not have a sufficient support system (Brubaker et al. 2017). This is indicative of the
sociocultural that has been fostered on campuses. Marginalized groups often believe they must
maintain their silence based on the differences between their position in social class and that of
their perpetrator(s). A higher socioeconomic status expects if not demands that their actions
have a higher discretion from being reported to officials (Jozkowski and Wiersma-Mosley 2017).
Analyzing the stalking variable, the model indicates a positive significant value
meaning that as the behavior of stalking increases, perceptions of risks continue to
increase. The literature review for this research and variable partially upheld the research
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hypothesis as the variable concerning stalking that represents the perception of safety has been
found to be statistically significantly in relation to changes in perceptions of risks. Literature
associated to this research supports this variable by explaining that students attending college
campuses have experienced temporary or prolonged fear while attending college. Students are
likely to exhibit fear while attending classes at night, however, others perceive that their safety is
at risk even during daylight hours (Fisher and Sloan 2003; Fisher 1995). College students have
reported being victimized by stalkers while attending school. Students have reported that they
have been observed, followed, called, and have received unwanted correspondence from
stalkers. Perception of risks have increased due to some reports that have indicated that some
stalkers have gone beyond normal stalking behavior and have either attempted or succeeded to
sexually assault their victim (Fisher et al. 2000).
Regarding the variable of gender, the model indicates that females have a higher
perception of risk than males. Results also show that sexual preference is significant. The
model uses the label “non-heterosexual” because the regression model utilized a binary
question where “heterosexual” was the base category, and non-heterosexual includes all others
listed in other categories including Transgender women, Transgender man, Genderqueer,
Gender Non-Conforming, and Questioning. The model shows a positive value meaning that
individuals who do not identify as heterosexual, and perhaps themselves to be
homosexual or bi-sexual, have increased perceptions of risk of sexual assault. These
variable does not support or disprove the research hypothesis for the current research,
however, the model generated this factor as statistically significant variable in the perceptions of
risk.
Literature in this research regarding gender supports the results found in the model in
that women are victimized more often than men (Budd et al. 2017). Nearly 25 percent of
females attending college have been a victim of sexual assault (Nasta et al. 2005). The typical
age for females attending college is between the ages of 18 – 24, this age group is more likely
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to experience a sexual assault than other age groups or gender (Langston and Sinozich 2014;
Fisher and Sloan 2003; Fisher, Cullen, and Turner 2000). College females are often victimized
while participating in social events. Gender roles are often defined by the fraternities and
sororities found on college campuses. Expectation of females attending “house parties” include
consuming alcohol in a subculture that does not value or acknowledge females as equals (Budd
et al. 2017; Jozkowski and Wiersma-Mosley 2017).
Men are less likely to report an incident of sexual assault due to cultural and gender
influence. Cultural behavior teaches young males that fighting or striking a woman is socially
unacceptable. Gender influence teaches young males that sexual experiences with females is
a rite of passage rather than a form of heteronormative sexual victimization (Budd et al. 2017).
Males are more reluctant to admit being victimized by another male for fear that their sexual
identity will be questioned. Homosexual males who have not openly declared their
homosexuality fear being outed or being re-victimized (Forsman 2017).
In the current research, the variable Hispanic is not significant because the study was
conducted at a university with a homogenous ethnic background. This research did not contain
enough variation between participants to find significance for ethnicity. The variable Hispanic
was a small component of a larger variable for demographics, although the results indicated a
positive value, it failed to meet the needed criteria to be considered significant. Results in this
research showed that Hispanic was not statistically significant as the p value was not above .05.
Results show that consent week, which factored out of resources, was not statistically
significant, as the variable’s p value was not above .05, indicating that the event did not have a
significant effect on changing perceptions of risks. Results however indicated the part of the
hypothesis that suggests that increased knowledge of resources effects perceptions of risks
was not supported. This may be an indicator that students already feel that they have enough
knowledge of resources that it would not affect their perceptions of risks. An assumption can be
made that schools are providing students with sufficient information about available resources
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and this has become standard information for students. The knowledge of available resources
is already well established, and this relationship no longer has an effect on the perceptions of
risks among students in colleges and universities. Assumptions can be made that students may
believe that resources are used only after the fact that a student has been victimized, therefore
it does not contribute to the decrease in the perceptions of risks. These outcomes are in line
and consistent with existing theory and research.

56

DISCUSSION AND CONCLUSION
For society to move forward, social reform and the need to recognize gender equality
must be attained. Students at colleges and universities are voicing their opinions and concerns
regarding the actions of school administrations that condone and normalize sexual assault and
sexual misconduct on their campus. Evidence indicates that gender discrimination has allowed
women on college campuses to be sexually assaulted by their male peers, only to be revictimized again by peers who blame them for their own victimization. A shift in cultural values
and attitudes is necessary to end the spread of rape myths. The sociocultural environment
found on campuses must be willing to accept women as equals.
The social stratification and hierarchies found on college and university campuses have
allowed those belonging to the social elite to believe that they are above the law. By utilizing
social status, those from a lower socioeconomic status are expected to adhere to the rules
imposed on them from those whose economic status ranks higher. Utilizing this implied power,
students can be placed in a position that forces them to comply or be socially ostracized.
Students have the right to take back this power from wealthy elitist by reporting incidents of
sexual assault or sexual misconduct to local authorities and school officials. No longer should
students stay silent, if change is to happen, it must start with one voice who is not afraid.
The key to the change is through risk reduction education, however, this education
should not start when a student starts college, risk reduction efforts should begin long before a
student applies for college. Educating students about consent, respect, and redirecting
students with negative perceptions toward women or men at an early age can make the
difference. Currently, the schools’ systems provide students with forms to acknowledge that
students understand the policies in place regarding dress codes, attendance, etc., however, the
schools do not stress the importance on where to find the available resources regarding
counseling at elementary or secondary schools. Schools have not taught early age school
children that there is an available outlet where they can go and speak to someone. Students
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from different socioeconomic backgrounds need to believe and understand that regardless of
where they come from, someone will listen to them, and that their voice matters. Attitudinal and
behavior modification can be identified early in students, and begin implementing long-term
programs that focus on changing negative attitudes towards marginalized groups. By beginning
these programs at an early age, it will decrease the occurrence for risks of sexual assault or
sexual misconduct before these students go to college.
It is important to design risk reduction programs that encourage students to interact with
one another using peer-to-peer techniques. Tailoring programs toward gender specific
audiences will aid in creating peer support groups who are equipped with skills and knowledge
for handling incidents of sexual assault and sexual misconduct. A vital part in reducing
incidents of sexual assault or sexual misconduct includes bystander intervention. By exploring
and implementing intervention techniques, it will foster increased empathy for others. Bystander
intervention will help create a sense of a social community of equals instead of strangers who
coexist in the same location.
One must consider how much information is too much, or in reverse, that there is not
enough information about sexual assault or sexual misconduct. It is a fine line to travel between
being well informed and creating undue panic. Reporting sexual assault and sexual misconduct
is the most under reported crime, especially at universities and colleges. Male and female
students perceive risks of sexual assault differently, primarily basing these perceptions on their
own experience and knowledge. Therein lies the problem, knowledge, students believe that
they have sufficient knowledge to determine if what happened to them is or is not a sexual
assault. The truth is, most do not know the answer, and for those who do have an answer, it is
a mix of half-truths. Has the information that the universities and colleges put out about sexual
assault become too much where it has become white noise to students?
Students are still being sexually assaulted by those they consider acquaintances,
friends, co-workers, boyfriends / girlfriends. The socialization system is a contributing factor to
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incidents of sexual assault, by placing men and women in shared settings with differing
expectations regarding roles of sexual behaviors in uncertain situations. Males predominately
perceive their environment with more sexual terms than women, which may lead to a
misperception of friendly interaction for sexual interest (Ward et al. 1991). College students are
five to seven times more likely to experience a sexual assault, with females between the ages of
18 to 24 experiencing the highest number of reported sexual assaults (Fisher and Sloan 2003;
Langston and Sinozich 2014).
Reporting incidents of sexual assault among college students is relatively low. College
age women fail to report because they fail to recognize that the event was a sexual assault or
that they believe that others will not believe their story. College males rarely admit to incidents
of sexual assault for fear of being categorized as homosexual or weak. The largest barrier to
reporting are those who believe in and propagate rape myths and victim blaming. Failure to
change these misconceptions will inhibit students from reporting incidents of sexual assault,
which in turns fosters a false perception of safety on college and university campuses.
Colleges and universities have the duty to provide their students with comprehensive
sex education programs, by providing their students with information that pertains to what is and
what is not consensual sexual behavior. During the orientation process at the college and
university level, information is given to students regarding Title IX and the Cleary Act, however,
where these institutions are failing is explaining the rights that these legislative acts offer a
student. Instead of offering an on-line course to new students or offering them an information
pamphlet, students should be physically taken to the counseling center, and given an
opportunity to learn the location and/or meet the counselors. Counselors should have the
opportunity to fully explain to students their rights if they become victims of sexual assault or
sexual misconduct. Orientation should be the first place that a student learns the importance of
reporting incidents, reminding students that all students are equal, and that all students have the
power to make a difference.
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It is necessary for schools to explain why reporting incidents of sexual assault or sexual
misconduct is important. As this study has shown, if students are willing to report more
incidents of sexual assault or sexual misconduct, then the perception of risks will decrease.
Those who have the potential of becoming a perpetrator will know in advance that the chances
of being caught is higher due to increased reporting by victims. By providing an actual person
with whom the students can speak to, it will aid in developing a relationship and an
understanding between the school and the student, with the understanding that the school does
care and is willing to listen to them. By showing the student that the school staff cares, the
school can stress to students the importance of reporting any and all incidents, regardless of
how trivial it may seem. By having an opportunity of speaking to someone, it will aid the
students in their transition from home to college. College is a student’s second home, and the
responsibility of the school is to ensure that students feel safe.
Gender specific classes should offer students the tools and skills needed to develop
their individual level, since most young students have not yet developed the maturity needed in
social environments. It is the responsibility of universities and colleges to ensure that behaviors
resulting in a sexual assault are not dismissed as an act of poor judgement, or that the student
lacked understanding, or that it was a misinterpretation of intentions. Schools are responsible to
ensure that they have provided the necessary programs that emphasize that reporting sexual
assault is very important. Future research in this topic can contribute to a better understanding
of the problems that exist, and with this knowledge, it is anticipated that an answer can be found
to end sexual assault and sexual misconduct at college and university campuses.
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POLICY IMPLICATION
It is imperative that colleges and universities increase the perceptions of safety among
their students. Often times, colleges and universities focus on the implementation of devices
designed to prohibit entry or gain attention of others to someone in need. The schools advertise
to their students about the programs that are available AFTER an incident of sexual assault or
sexual misconduct has occurred, albeit important and legally bound to advise, policies and
procedures are ignoring the root of the problem, they have failed to acknowledge the student on
an individual level.
The university used for this study has failed in educating their students how Title IX
protects students from incidents of sexual assault or sexual misconduct. Orientation for
students has not stressed the importance of reporting incidents of sexual assault or sexual
misconduct. For example, students and staff were not aware that if a student becomes a victim
of sexual assault, and their alleged offender attends the same campus, that the victim has the
right to have their classes, dorm room, and work schedules modified so that they will not be in
the same location as the alleged offender. Another example, students are not aware that they
are not obligated to report these allegations to local authorities, and that they have the right to
allow school authorities to investigate. Finally, when students and staff were questioned as to
the location of the counseling services at their university, they mostly indicated that they did not
know where the office was located. The university used for study did not incorporate the
individual level, by humanizing the process of reporting which should have emphasized that this
college cares what happens to its students on and off campus.
The current research indicated that students are not educated on how colleges and
universities define what constitutes sexual assault or sexual misconduct. Students have not
been properly educated to understand that nonconsensual sexual behavior perpetuated by an
acquaintance is still considered a sexual assault. Regardless of gender, college age students
are more likely to be victims of sexual assault or sexual assault. College age women have a
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higher risk of becoming victims partially due to the sociocultural context which has allowed
students to normalize the use of coercion in sexual relations. Colleges and universities could
curtail this behavior by implementing policy that not only affects events that occur on campus,
but would extend to off-campus events where students of the university are present. Evidence
indicates that sexual assaults and sexual misconduct occur when alcohol is present, by
implementing policy with stricter rules and applying applicable laws, the school could address
the individual level. Developing the student’s self-level of consciousness begins by giving the
student the knowledge that wrong choices do hold consequential implications for their future.
Colleges and universities should consider policy and procedure that can improve sexual
assault risk-reduction and prevention by utilizing a multilevel approach to re-educate students
using forums that include the community level and the institution level. Rehabilitating one that
has already committed acts of sexual aggression defeats the intentions of Title IX training, it is
more important to design educational program that focus on changing the pre-existing behaviors
of student rather than focus on an offender whose moral ideas have already been formed.
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LIMITATIONS
The current research relied on data that was supplied through a survey released to a
single, homogeneous group of students at one university. Limitations for this research was that
this was a convenient sample collected across a very short period of time. The data collected at
this university may not be representative or generalizable to any other populations than the
convenient sample at which the data was collected. It would be important for future research to
consider using a more nationally representative sample. The AAU will have data made
available for future analysis.
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APPENDIX
Assessing Perception of Risk of Sexual Assault at a Southern Texas University Survey
Questionnaire
1. How old are you?
a. Under 18
b. 18 - 20
c. 21 - 24
d. 25 +
2. Are you Hispanic or Latino?
a. No
b. Yes
3. Select one of the following races that best describes you.
a. White
b. Black or African American
c. Asian
d. Other/Multi race: Alaska Native, Native Hawaiian or Other Pacific Islander
4. Which best describes your gender identity.
a. Woman
b. Man
c. Other: Transgender woman, Transgender man, Genderqueer, Gender NonConforming, Questioning, Not listed
5. Do you consider yourself to be:
a. Straight
b. Gay or Lesbian
c. Other: Bisexual, Asexual, Questioning, Not Listed
6. Are you currently…
a. Never married
b. Married
c. Other: Includes not married but living with a partner, divorced, separated
7. How problematic is sexual assault or sexual misconduct at your Universtiy?
a. Not at all
b. A little
c. Somewhat
d. Very
e. Extremely
8. How likely do you think it is that you will experience sexual assault or sexual misconduct
on campus?
a. Not at all
b. A little
c. Somewhat
d. Very
e. Extremely
9. How likely do you think it is that you will experience sexual assault or sexual misconduct
during off-campus University sponsored events?
a. Not at all
b. A little
c. Somewhat
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d. Very
e. Extremely
10. Are you aware of services provided at your University, in regards to sexual assault and
sexual misconduct?
a. No
b. Yes
11. Think back to the orientation when you first came to your University. Did that orientation
include a training or information session about sexual assault or sexual misconduct?
a. No
b. Yes
c. I didn’t attend orientation
d. I don’t remember
12. Overall, how useful was this session?
a. Not at all
b. A little
c. Somewhat
d. Very
e. Extremely
13. How knowledgeable are you about how sexual assault and sexual misconduct are
defined at your University?
a. Not at all
b. A little
c. Somewhat
d. Very
e. Extremely
14. How knowledgeable are you about where to get help at your University if you or a friend
experienced sexual assault or sexual misconduct?
a. Not at all
b. A little
c. Somewhat
d. Very
e. Extremely
15. Were you aware of services provided at your University in regards to sexual assault and
sexual misconduct BEFORE your University hosted “Consent Week”? (Consent week
has been designed as part of an ongoing effort to raise awareness among the University
community about Title IX, on and off campus resources, and the importance of reporting
incidents of sexual assault, sexual violence, and sex/gender discrimination.)
a. No, I did not know about services provided at my University UNTIL Consent
Week.
b. Yes, I knew about services provided at my University BEFORE Consent Week.
c. I knew about some services provided at my University, but I learned about
additional services DURING Consent Week.
d. I am unaware of services provided at my University.
16. How knowledgeable are you about where to make a report of sexual assault or sexual
misconduct at your University?
a. Not at all
b. A little
c. Somewhat
d. Very
e. Extremely
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17. Were you aware of where to make a report of sexual assault or sexual misconduct at
your University BEFORE your University hosted “Consent Week”?
a. No, I did not know about where to report at my University UNTIL Consent Week.
b. Yes, I knew about where to report at my University BEFORE Consent Week.
c. I learned more about where to report at my University DURING Consent Week.
d. I am unaware of where to report at my University.
18. How knowledgeable are you about what happens when a student reports an incident of
sexual assault or sexual misconduct at your University?
a. Not at all
b. A little
c. Somewhat
d. Very
e. Extremely
19. Were you aware of what happens when a student reports an incident of sexual assault
or sexual misconduct at your University BEFORE your University hosted “Consent
Week”?
a. No, I did not know about what happens when a student reports at my University
UNTIL Consent Week.
b. Yes, I knew about what happens when a student reports at my University
BEFORE Consent Week.
c. I learned more about what happens when a student reports at my University
DURING Consent Week.
d. I am unaware of what happens when a student reports at my University.
20. If someone were to report a sexual assault or sexual misconduct to an official at your
University, how likely is it that students would support the person making the report?
a. Not at all
b. A little
c. Somewhat
d. Very
e. Extremely
21. If someone were to report a sexual assault or sexual misconduct to an official at your
University, how likely is it that the alleged offender(s) or their associates would retaliate
against the person making the report?
a. Not at all
b. A little
c. Somewhat
d. Very
e. Extremely
22. If someone were to report a sexual assault or sexual misconduct to an official at your
University, how likely is it that campus officials would take the report seriously?
a. Not at all
b. A little
c. Somewhat
d. Very
e. Extremely

71

23. If someone were to report a sexual assault or sexual misconduct to an official at your
University, how likely is it that campus officials would protect the safety of the person
making the report?
a. Not at all
b. A little
c. Somewhat
d. Very
e. Extremely
24. If someone were to report a sexual assault or sexual misconduct to an official at your
University, how likely is that campus officials would conduct a fair investigation?
a. Not at all
b. A little
c. Somewhat
d. Very
e. Extremely
25. If someone were to report a sexual assault or sexual misconduct to an official at your
University, how likely is it that campus officials would take action against the offender(s)?
a. Not at all
b. A little
c. Somewhat
d. Very
e. Extremely
26. If someone were to report a sexual assault or sexual misconduct to an official at your
University, how likely is it that campus officials would take action to address factors that
may have led to the sexual assault or sexual misconduct?
a. Not at all
b. A little
c. Somewhat
d. Very
e. Extremely
27. Since you have been a student at your University, has someone made unwanted phone
calls, sent emails, voice, text or instant messages, posted messages, pictures or videos
on social networking sites in a way that made you afraid for your personal safety?
a. No
b. Yes
28. Since you have been a student at your University, has someone showed up somewhere
or waited for you when you did not want that person to be there in a way that made you
afraid for your personal safety?
a. No
b. Yes
29. Since you have been a student at your University, has someone spied on, watched or
followed you, either in person or using devices or software in a way that made you afraid
for your personal safety?
a. No
b. Yes
30. Did the same person do this to you more than once since you have been a student at
your University?
a. No
b. Yes
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